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Statement of intent

At Pimperne Primary we understand the importance of reading in the process of developing
pupils into independent learners. Reading is central to our ability to understand, interpret and
communicate with one another.

The aims of this policy are:

e To instil a passion for reading in pupils, which they will carry on into subsequent
education and their later life.
To set out our intentions and approach to reading, to enrich and support the curriculum
through:
o The teaching of a high quality systematic synthetic phonics programme to
develop independent and fluent readers and writers.
The teaching of the reading of Common Exception Words (those that are not
phonetically decodable)
Encouraging repetition and consolidation to ultimately achieve
fluency/automaticity.
Ensuring most children meet or exceed the expected standard in the Year One
Phonics Screening Check and all national expectations by the end of Key Stage
One.
Ensuring most children meet or exceed the expected standard and all national
expectations in Reading by the end of Key Stage Two.

The Lead for Phonics and Reading is Mrs Kathryn Quincey.




1. Legal framework

This policy has due regard to all relevant legislation and guidance including, but not limited to,
the following:

o DfE (2013) ‘English programmes of study: key stages 1 and 2’
o DfE (2021) ‘Statutory framework for the early years foundation stage

This policy operates in conjunction with the following school policies:

e Primary Teaching and Learning Policy
e Primary Assessment Policy

2. Roles and responsibilities

The governing board will be responsible for:

e Ensuring a broad and balanced reading curriculum is implemented in Pimperne
Primary.
e Ensuring Pimperne Primary’s reading curriculum is accessible to all pupils.

The headteacher will be responsible for:

The overall implementation of this policy.

Ensuring the reading curriculum is implemented consistently.

Ensuring appropriate resources are allocated to the reading curriculum.

Ensuring all pupils are appropriately supported.

Appointing a member of staff to lead on the school’s approach to teaching reading.

The literacy lead will be responsible for:

Leading on Pimperne Primary’s approach to reading.
Preparing curriculum plans and schemes of work for the subject.

Communicating developments in the subject to all teaching staff and the SLT, as
appropriate.

Teachers will be responsible for:

Acting in accordance with this policy.

Planning lessons effectively, ensuring a range of teaching methods are used to cover
the content of the curriculum.

Liaising with the literacy lead about key topics, resources and support for individual
pupils.

Monitoring the progress of pupils in their class and reporting this in accordance with
our assessment schedules to the literacy lead and, on an annual basis to parents.
Reporting any concerns regarding the teaching of the subject to the subject leader or
a member of the SLT.

Undertaking any training that is necessary in order to effectively teach reading skills.




The SENCO will be responsible for:

e Liaising with the literacy lead in order to implement and develop specialist reading-
based learning throughout the school. (see Appendix 2 checklist for supporting the
lowest 20%)

Organising and providing training for staff regarding the reading curriculum for pupils
with SEND.

e Advising staff how best to support pupils’ needs.

Any child with SEND or working below expected standards will have additional
opportunities for phonics / reading practise in addition to our whole class teaching
sessions. In Key Stage One and Lower Key Stage 2 this will be using the phonics/reading
scheme resources, unless otherwise directed from outside agencies. These will either be
one-to-one or small group sessions.




Implementation

Phonics

The Teaching of phonics underpins, and is intricately linked to, early reading and writing in the
Early Years Foundation Stage and Key Stage One. At Pimperne, we aim to provide high
guality, systematic synthetic phonics teaching. This equips children with the skills needed to
become fluent readers and confident writers. Synthetic phonics introduces sounds
individually, in a structured and sequenced way, teaching the children the relationship between
phonemes (sounds) and graphemes (written form of the sounds). Phonics provides children
with the tools needed to decode and segment unfamiliar words so that they are able to blend
them to read and spell with understanding, fluency, confidence and accuracy (see teaching
principles Appendix 1). In pursuit to ensure all children achieve these independent reading
and writing skills, we have adopted the DfE validated SSP Programme, Reading Planet Rocket
Phonics.

Rocket Phonics is a next-generation phonics programme. It builds upon previous phonics
provision and encapsulates the formula (needed for) foundational literacy success. Rocket
Phonics combines the alphabetic code knowledge and skills that are needed to learn to read
and write, with language-rich children’s literature. This approach embed(s) phonics in context
and support(s) a love of reading and writing from the outset. (Author Abi Steel, 2022)

In our Early Years Foundation Stage and KS1 Phonics is taught on a daily basis for 30
minutes. (see appendix 3 & 4 for long and medium-term overviews). In EYFS, at the beginning
of the year, this may be split into two smaller 15-minute sessions (e.g., one whole class, one
group work) spread out across the day. Learning is visual, interactive with the use of
flashcards and digital e-books. We also give our children enrichment activities that include
chances to investigate through ‘hands on’ exploring opportunities.

The pace and progression (see map of progression appendix 3) promotes a ‘no child is left
behind’ approach, with a focus on same day keeping-up for those that need it. We teach one
letter-sound correspondence over two days. The first day focuses on blending skills and the
second day focuses on segmenting skills. This structured progression towards fluency gives
our children more time and more opportunity to learn, practise and apply the skills which in
turn supports our children’s ability to pass the Year 1 phonics screening.

When children reach year 2, they revise previously taught phonemes grouped into sound
families, using resources from Rocket Phonics Next Steps, which also introduces a range of
spelling patterns. This gets them ready for KS2 where the focus moves towards accurate use
and application of grammar, punctuation and spelling rules. (See appendix 4)

At the heart of the Rocket Phonics programme are digital-only teacher ‘Big Books’, which
consist of language-rich stories to teach all the target letter-sounds in context. Pupil Practice
Booklets enable children to practise and apply blending and segmenting skills at letter-sound,
word, sentence and text levels.

Comprehension

In line with the new DfE Reading Framework 2023, from Year 2 onwards, we teach reading
comprehension skills through careful selection of engaging texts and planned focused




discussions. Children are encouraged to ‘stay in the story’ and are supported to create mental
model of what they have read to ensure full understanding. Teachers select focused question
prompts and stems from VIPERS resources (created by Rob Smith, from the Literacy Shed).
It uses a range of reading prompts based on the 2016 reading content domains found in the
National Curriculum Test Framework documents for KS1 and KS2.

VIPERS is an acronym to aid the recall of the 6 reading domains as part of the UK’s reading
curriculum. They are the key areas which we feel children need to know and understand to
improve their comprehension of texts.

VIPERS stand for

KSI KS2

Vocabulary Vocabulary
Infer Infer
Predict Predict
Explain Explain
Retrieve Retrieve
Sequence Summarise

In K51, ‘Explain’; is not one of the content domains, rather it asks children why they have come to a certain conclusion, to explain
their preferences, thoughts and opinions about a text.
In K52, the Explain section covers the additional content domains of 2F, 2G and 2H which are not present in K51.

VIPERS is not a reading scheme but a strategy. We do not teach each skill in isolation but
instead choose a focus area which best fits the text and involve the children in detailed
discussions and a range of comprehension-based activities. The use of VIPERS as a
framework allows the teacher to track children’s progress and ensure full coverage (see
appendix 6 for progression map).

Year 2 —-Year 6

Children will choose from a wide range of texts from our colour banded reading scheme (in
line with the national book banding scheme) that is appropriately levelled and closely matches
their reading ability. This book is to read in school (during daily ‘Everyone Reading in Class’
(ERIC) time) and at home. As a guide, the child should be able to read their allocated book
with 90% accuracy to ensure fluency and understanding. All children across the school will
have the opportunity to change their home reading books at least twice weekly, using
individual class systems.

Alongside their levelled reading book, they will also be invited to choose a ‘real book’ from the
classroom libraries. The ‘class library’ book they choose may be above or below their reading
level, however, the purpose of the ‘class library’ book is to foster a love of reading and help
broaden their literacy experience. These books do not have to be read independently and
could provide a great opportunity for shared reading at home.




3. EYFS

In EYFS reading skills are taught through our structured phonics programme detailed above
(see appendix 3 & 4) supported by our comprehensive reading scheme.

In EYFS reading comprehension is embedded into daily phonics sessions (see appendix 1 for
lesson structure). where children are required to respond to a whole class text. In addition,
carefully planned small group reading sessions using the Rocket Phonics Target Practise texts
ensure all children access quality fully decodable texts and enable questioning to support
comprehension skills (see appendix 6 for whole school progression map).

All pupils within the EYFS will also be taught to develop their reading skills as an integral part
of the topic work covered during the academic year.

All reading objectives will be underpinned by the early learning goals (ELGs) that pupils should
have attained by the end of the EYFS.

In accordance with the comprehension ELG, at the end of the EYFS, pupils at the expected
level of development will be able to:

e Demonstrate understanding of what has been read to them by retelling stories and
narratives using their own words and recently introduced vocabulary.
Anticipate, where appropriate, key events in stories.
Use and understand recently introduced vocabulary during discussions about stories,
non-fiction, rhymes and poems during role play.

In accordance with the word reading ELG, at the end of the EYFS, pupils at the expected level
of development will be able to:

e Say a sound for each letter in the alphabet and at least 10 diagraphs.

¢ Read words consistent with their phonic knowledge by sound-blending.

e Read aloud simple sentences and books that are consistent with their phonic
knowledge, including some common exception words.

4. The curriculum

All pupils within KS1 and KS2 will be taught writing in line with the requirements of the English
national curriculum.

See appendices 3, 5 & 6 for detailed curriculum coverage and progression.

In Key Stage One word reading skills are taught mainly through our structured phonics
programme detailed above (see appendix 3 & 4) supported by our comprehensive book
scheme.

In EYFS and Year 1 reading comprehension is embedded into daily phonics sessions, where
children are required to respond to a whole class text. In addition, carefully planned small
group reading sessions using the Rocket Phonics Target Practise texts ensure all children
access quality fully decodable texts and enable questioning to support comprehension skills.




5. Teaching and learning

The reading curriculum will be delivered in line with Pimperne Primary’s Teaching and
Learning Policy.

The reading curriculum will primarily be delivered during both phonics and literacy lessons;
however, reading will be encouraged in all areas of the curriculum and other learning activities.

6. Planning

See appendices for our long-term, medium-term and short-term plans for the delivery of our
reading curriculum (see appendices 3 & 4) — these are as follows:

e Long-term: includes the topics studied in each term during the key stage

e Medium-term: includes the details of work studied each term

e Short-term: includes the details of work studied during each lesson

e The literacy lead will remain responsible for reviewing and updating long-term and
medium-term plans, and communicating these to teachers.

Teachers will remain responsible for reviewing and updating short-term plans, building on the
medium-term plans, taking into account pupils’ needs and identifying the methods in which
topics could be taught.

All relevant staff members will be briefed on Pimperne’s planning procedures as part of their
staff training.

At Pimperne Primary, reading is taught both as a discrete lesson and as part of cross-curricular
themes when appropriate.

Teachers will follow the school’s reading curriculum when planning relevant lessons. Lesson
plans will demonstrate a balance of interactive and independent elements used in teaching,
ensuring that all pupils engage with their learning.

7. Assessment and reporting

Pupils’ reading ability will be assessed in line with the Pimperne Primary Assessment Policy.

The EYFS Profile will be completed for each pupil in the final term of the year in which they
reach age five. The progress and development of pupils within the EYFS is assessed against
the ELGs outlined in the ‘Statutory framework for the early years foundation stage’.

Formative and summative assessments will take place throughout the year to assess pupils’
progress and attainment in reading and to identify support required. Pupils’ reading will also
be assessed during the relevant statutory assessments.

Phonics Assessment schedule

Ongoing formative assessments during phonics will enable pupils who need extra keep-up
practise sessions to be identified and facilitated at an appropriate opportunity.




All pupils in Key Stage One will complete summative assessments at the end of each 6-week
block of phonics learning (see appendix 7 for Individual Progress Trackers and suggested
assessment schedules including Year One phonics screening check.)

Reading Assessment schedule

Pupils in Key Stage Two will complete summative assessments at the end of each term, this
may be in the form of a reading paper to support teacher assessment levels.

During individual reading sessions, formative assessment by all staff and volunteers is
facilitated using individual record sheets (see appendix 8 for Key Stage Two samples) that
included targeted questioning in line with curriculum expectations. Teachers review these
records regularly to ensure appropriate colour band books are given in accordance to
individual progress.

Parents will be provided with a written report about their child’s progress during the Summer
term every year. These will include information on pupils’ attitudes towards reading and
understanding of the key concepts.

Verbal reports will be provided at parent-teacher interviews during the Spring term.

The progress of pupils with SEND will be monitored by the SENDCO.

8. Resources

The literacy lead will remain responsible for the management and maintenance of reading
resources, as well as for liaising with the Headteacher to purchase further resources.

Reading resources will be stored in each classroom.

Rocket Phonics sound mats (Key Stage One) and alphabetic code (Key Stage Two) will be
readily available for all children during literacy sessions (see appendix 9).

Display walls will be utilised and updated on a termly basis, in accordance with the topics
being taught at the time. In Key Stage One, current phoneme-grapheme correspondences
taught are visible for ongoing consolidation.

The subject leader will undertake an audit of reading resources on an annual basis.

9. Equal opportunities

At Pimperne Primary we actively encourage all pupils to read books that are suitable for their
reading ability, and this is reflected in the reading materials which are used. This includes a
wide range of texts that have been coloured coded in line with the national book banding
scheme.

At Pimperne Primary we ensure that all pupils have equal access to the reading curriculum.




The literacy lead and teachers ensure reading activities are adapted as appropriate to ensure
all pupils can access the curriculum.

10. Additional reading activities

Alongside the set reading curriculum, Pimperne Primary ensures pupils are able to take part
in a range of other reading activities, including the following:

Visits to local libraries.

Support charities through Readathons.

Celebration of reading-based awareness days, such as World Book Day.
Reading-based extra-curricular activities e.g. Tuesday lunch book club.

Daily ERIC (Everyone Reading In Class) time to encourage reading for pleasure.
Variety of texts available in class libraries.

Working with Dorset Reading Partners

Working with ‘SchoolReaders’ Partnership

Reading at home

Parental involvement and encouragement play a crucial part in pupils’ reading development
and at Pimperne we promote a home-school reading partnership by:

e Communicating with parents and sharing information with them through parent
meetings, newsletters, diaries, and curriculum evenings.
Ensuring pupils have a book to read at home each day that further develops the skills
they have learned during taught literacy sessions and matches their individual reading
progress.
Encouraging parents to make notes in the pupils’ Reading Records and sign to share
reading progress made at home.
(see appendix 8 Reading at home leaflet)

Pupils are encouraged to read at home through the following methods:

¢ Family learning sessions after school and during school holidays
e After school meetings with parents

o Book swaps

¢ Notifications for parents informing them of their child’s progress

11.Monitoring and review

This policy will be reviewed on an annual basis by the literacy lead and the headteacher.

Any changes made to this policy will be communicated to all teaching staff and other key
stakeholders.

The next scheduled review of this policy is: December 2024




12. Appendices

Phonics Teaching Principles & Lesson Structure

Phonics checklist for supporting the lowest 20%

Long-term (Termly) Map of Progression in Phonics

Medium-term (Weekly) Phonics scope and sequence Key Stage One

Whole School Word Level Progression Map

Whole School Vipers Reading Comprehension Progression Map

Rocket Phonics Individual Progress Trackers and suggested Assessment Schedules
Sample Individual Reading Record Key Stage Two (formative assessment sheets)
. Sound mats & Alphabetic code

10. Reading at home leaflet

11. Phonics glossary
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Appendix 1

Principles

English languoge

These principles con be broken down info smoller steps.

Knowledge of the
English Alphabetic Code

[150+ graphemes that
represent 44 speech sounds]

Skill of blending
for reading

Skill of segmenting
for spelling

skill of handwriting el

Systematic Synthetic Phonics Teaching

The Systematic Synthetic Phonics Teaching Principles are the specific
knowledge and zkills children need fo be able to recd and write in tha

see the letters, say the sounds for
reod ng to automaticity

hear the sounds, recall the letters
for spe ling to automaticity

[these are reversible processas)

oral blending
modelled blending
supported blending

indepandeant blend ng ot word,
sentence and text lewals

oral segmenting
muodelled segmeaniing
supported segmenting

knowing which spelling
alternative to use

pencil hold
|latter formation
positioning on a writing line

print before cursive

Rocket Phonics Teaching guide 1 p. 14




Lesson Structure EYFS and Year One

Day 1: Blending focus

Revisit and review — Use flashcards to revisit and review previously fought sounds.
Teach — Use the I'WB Big Book to teach the new letter-sound comespondence.
Pradise and apply — Children proctise decoding using the Big Book decodable
word lozenges, then using the first Pupil Proctice Booklet lesson poge.

Apply — Usa Target Proctice reading books for shared, guided and/ar

individual reading.

Further application and censolidation — Children recd independently using
Rocket Phonics reading books,

A 4

Day 2: Segmenting focus

Revisit and review — Use air writing fo revisit and review previously taught sounds.
Teach - Use your flipchart or whiteboard to model and teach letier formation
and segmenting.

Practise and apply — Children practise segmenting and letier formation using
mini whiteboards, then using the second Pupil Practice Booklet lesson page.
Apply - Children transfer skills to English and wider curriculum lessons

¥

Days 3 and 4: Blending focus and segmenting focus

The abave sequence in Days 1 and 2 is repeated with the new letter-sound

COfTEsSponoence,

Day 5: Flexible day

A flexible day that can be toilored to your children's needs

Consolidation — Revisit learning using flashcards, Big Book spreads and games.
Focus on common exception words — Use the Pupil Practice Booklet
common exception word lesson fo teach, practice, apply and consolidate
{lessan plans provided for each week).

Assessment — Check, chserve and make notes on children's prograss.
Enrichment — Play games such as leffer-sound or word binge or use odivifies.
Use Torget Practfice reading books for whole class shared, or group guided
reading sessions

Rocket Phonics Teaching guide 1&2 p.15
Lesson Structure Year Two

Daily structure example

Revisit and review
Use flashcards to revisit and review previously taught sounds.

\ 4
Teach

Use the IWB Big Book and a flipchart with lines for modelling to teach the
learning focus
\ 4

Practise and apply
Children use their Pupil Practice Booklet lesson double-page activity structure:
. Code level recall
. Grapheme search and decoding at text level
. Comprehension
. Collating word banks for spelling
. Sentence level dictation
. Independent application at sentence level
. Creative open-ended composition extension

¥
Apply

Use levelled colour banded reading books for shared, guided and/or

individual reading.

Rocket Phonics Teaching guide 3 p.15




Appendix 2

Supporting the lowest 201

The figure of 20% originates from tha idea that In order to help all children succeead, you need
o national average Phonics SErEHning Cheack to focus your attention an the slowest-to-learn.
result of appraximately 80% does not indicate Dan't take the figure of 20% literally. The ‘lowest
success. It shows us that 20% of children are shill  20%' refars to any child warking generally below
not reaching the benchmark for word reading in - expectation and at risk of slipping through

the chack. Our aim and expeactation must be that  the net for reading and writing. Remember,
almast all children have the capacity to read and  the Rocket Phonics ethos is ‘keeping up, not
write wall when tavght with phonies. We must calehing up'.

striva for a 100% success rata.

Checklist of steps to support slower learners

* [Ensure avery odult working with the class knows + Build in odditionol sessions fargeted fo specitic
who thesa children are, e.g. discuss tormally needs, e.0. an afternoon session revisifing
and informally; keep a brgt “protile” record content at a slower poce or focusing on one skil
electronically or in a closs reoding monogement at a time.
folder in order to be oble to share information

easily Build in opporiunities tor ‘litle and often” prac-

tice through the day, e.g. flashcards whilst lining
Assess, observe and evalumte the possible up for lunchiime; five minute 1:1 torgeted
reQsons infervention sessions.

for slower progress, e.g. weak memary; weak Prowide childran with their own pock of materials

conceniration; slower processing; hearing or that can be taken home. & i
- 3 . &.0. their own sets of
sight difficultias; impoverished wocabulary; SEBD flashcards: Pupil Proctice Booklets for use of

[Social, Emotional or Behavioural Diticulfies). home; additional decodable reading books
It you hove significant concems, make the child

Work | ib th ts and
knicwn to the SEMCo withouwt dalay. are o8 COsEY 05 passive wih poreas on

corers [see guidance on supporting parents and
Do not use a different intervention programme. corers on page 38).

Continue to expose the child to the maoin class
teaching but odjust the expected outcomes, a.g.
the child may achieve some but not all of the
Pupil Proctice Booklet octivities, [however, they

may refurmn fo complete the aclivities with adult Provide additionol support during sessions, e.g.
support |oter in the doy ond week]. use individual sets of selected gropheme files io

enable children to select grophemes rother than
Sirotegicolly pasifion the children where they have o writing them.

clear line of sight fo the teocher and can be
supported during the lesson, e.g. ot the front of
the closs.

Be specitic about smioll measurakble targeis,
e.g. This week we will moke sure we know the
lefter-sounds o, n, m.

Print ond lominate Sounds Mats in A4 and A2

sizes for support during phonics lessons and

during wider curriculum lessons.

F:‘”pﬂ "1_ﬂ19 specific difliculty, e.g. lefier-sound reten- Check that viswal displays are accessible, e.g.
I} .

fion; ability to blend/segmend; leffer reversals. large encugh, at a suitable height.

-.‘-.] i VT :\?“ll i ch 4 ah i' th -
‘# - soncmat| 0| il “‘_—Ih J
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- 2 thic ih
e “‘ ng i ) igh oo '

o
£ i k ight ' og
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Sounds Mats can be laminated and made available to children as a reference throughaut the doy.

Rocket Phonics Teaching guide 1 p.27




Appendix 3

1 o

Map of Progression in Phonics (based on Rocket Phonics)

_v K

Autumn 1

Autumn 2

Spring 1

Spring 2

Summer 1

Summer 2

EYFS
Reception

satipnmdgock

I the go to no into

ckeurhbfffl]lss

I the go to no into

Book bands

| Pink

Year 1

figh/ ij-e iz y fea/ o-e
ow ge o feel v gy

Some one said come
do so were when
hawve there out like
little what

Book bands

Year 2

/aif ai, ay, a-e, a,
gigh, gi. ga, ey /sef
ge, e-e, ig, 23, Y. 8Y,
e figh/ igh. L e, ig. v
/oa/ ga, o-e, ow, 0g,
o

hemophones and
near-homophones
suffixes

/yxeof u u-e yg ew long
f9g/ uu-e yg ew fur/ er
ir qu, oy

oh their people Mr Mrs
looked called asked
could water where

fwf o, wh fEFT, fF, ph
long /gg/ 29, u-e, Qu,
ue, e /vkag/ u, u-e,
ue, ey short /fgo/ gg, u,
aul /ar/ ar a, al

possessive apostrophes
suffixes

Book bands

Turquoise

Rocket Phonics Progression Map abigailsteeltraining.com

Jvwxyzzzqu

he she we me be
was my you her
they all are

Jorf au aw al our
ore gor. augh fga/
qu long fag/ gu. far/
a al fur/ ear or
Jeer/ ger ere fair/

dre ear ere

who again thought
through many
laughed because
any eyes friends
once please

forf or, au, aw, al, a,
ar for/ our, ore, QoL
augh fur/ ur, er, i,
ear, or /gu/ gu, ow
foif oi, oy

contractions suffixes

ch shth ng ai gg igh
93 90.99.

he she we me be was
my you her they all
are

/s csege/if gdas
ae fef ga /uhf o fk{
ch/shf ch

oh their people Mr
Mrs looked called
asked could water
where

ar or yr ow oi ear air
Hrg er

someone said come
do so were

when have there out
like little what

Yellow

le ed gd mb kn an wr
tch /zh/ s sige

oh their people Mr
Mrs looked called
asked could water
where

wh ph faif ay a-e a
fegf e-eigep

some one said come
do so were when
hawve there out like
little what

Jehetu ture /i v /s/
scsk/of a fshi i d
EE)

who again thought
through many
laughed because any
eyes friends once
please

Orange

/egr/ ear, ggy, ere
fair/ air, are, ear, ere
/s/ s, 88, C, se, gg,
s&. sL/1/ - 9. dgg, ge

homophones and
near-homophones
suffixes

Orange

Mt 8, ed fdf d, dd,
ed /n/ n, nn, ko, an
fm{ m, mm, mb /kf c,
k, ck, ch /rf roorowr
AL Aul e, dl, al, gl

possessive
apostrophes suffixes

H Ly fof o, (w)a
(qu)a /e e, ga /zh/ s,
sl ge /ch/ ch, tch
Jehetu/ ture /shy sh,
ch, ti, ci, g8l

contractions suffixes

White

*Colours Blue, Green and Orange are shown against Year 2 to enable dual aspect teaching. In Year 2 we revisit the alphabetic code but with a heavier emphasis on spelling and age-appropriate
content. We teach in a very similar order to the Year 1 pathway which means that the Year 2 teacher can teach whole class lessons using the age-appropriate colour banding for ¥2 (turguoise,
purple, gold and white) but learners who might still lack confidence, fluency or decoding accuracy can read Target Practice Readers at Blue, Green and Orange that tie in with the teaching
content. This approach enables lower attaining learners an opportunity to keep up with Year 2 teaching whilst closing the gap before KS2. It also supports mixed aged group teaching.




Appendix 4

EYFS

Scope and sequence

Phoneme/grapheme correspondences

/sf as inmsun, fo)f Os in c::uple

/t/ as in tap, /i os in insect

/| Os in pan, /n/ as in net

fm/ as in mouse, /d/ oz in dog

fa/ as in goot, fof os in octopus

/k/ as in cat, /&S as in kite

/k/ as in duck, /e as in elephant

fw/ as in umbrella, /v as in rabbit

/' as in hat, /b s in bat

M/ as in frog and cliff, [/ as in lodder

M as in shell, /s/ as in dress

Double letters, two syllable words

/i @s in jug, /v asin van

Swif as in web, /k+s/ as in fox

fy/ o5 in yellow, /z/ as in zebra and fizzy

/z/ as in bugs, /k+w/ oz in gueen

Consolidate |, v, w, x

ner;

Consolidote y, z, 2z, 5, qu

all,

fchy' os in chick, /shy os in sheep

/thy oz in thumb and feather, /n+g/ as in ring

Wwea,

fai/ os in train, See os in bee

De, was

figh/ as in light, oo/ as in boat

my, you

short Joo/ as in book, long /oo as in moon

her, they

Consolidote ch, sh, th, ng, ai, es, igh, oo, oo, oo

all, are

far/ os im car, for os in fork

some, one, said

fur/ as in pursa, fou/ as in owl

come, oo, S0

foif os in coin, feer/ as in ear

were, when

fair/ as in chair, /y+oor/ oz in manure

hava, there

Schwa Juhy as in hammaer, consolidate ar, or, ur, ow

out, like

Consolidote oi, ear, air, ure, er, ar, or, ur

ithe, what

fwf as in wheel, [/ as in dolphin

some, one, said

fai/ oz in croyon and coke

come, oo, S0

fai/ os im acom, fee/ as in scana

were, when

/e as in shield ond peach

hava, there

Ceonsolidote wh, ph, ay, o—e

out, like

Consolidote o, e—e, 18, ea

itle, what

*NB: Week 1 is the first full week all pupils are in school this is usually week 2 of the Autumn Term




Year One

Scope and sequence

Week |Phoneme/grapheme correspondences

Common exception word practice

Sigh// as in child and time

some, oneg, said

Sigh)/ as in pie and spy

come, do, 50

Joo/ as in rope and snow

weara, whan

foo/ as in toe and piano

hawve, there

Jee/ as in hapoy ond key

out, like

Consclidate I, i-8, e, v, 08, ow, o8, o, ¥, By

little, what

fy+oo/ as in wnicom, short /oo as in push

oh, their

fy+oofas in cube, long foo os in flute

pecple

SO O ] O] Lhj 4= | L] B3

fy+oo/ as in statue, long foo/ as in blue

Mr, Mrs

fy+oof as in news, long Joo/ as in screw

looked, called

==

Jurf as in herbs and bird

asked, could

[

Joud os in clowd, foif os in toy

water, where

Lo

Jor/ os in astrenaut and strowberry

who, ogain

o

Joo/ as in shoulder, long /oo/ as in soup, shor foo/ s in
should, /ar/ as in father ond palm

thought, through

Surf as in pearl and world, /eer/ as in deer and here

many, laughed

Jair/ os in square, bear and there, for/ oz in ball

because, any

Jar/ oz in four and cora

eyes, frisnds

Jor/ as in door and daughter

once, please

/5 as in calery, fj/ as in giraffe

oh, their

Ja/ oz in bread, /5 as in house

people

S5 as in fence, /& as in school

Mr, hrs

Sy as in chef, /|/ as in bridge

looked, colled

/i o= in packoge, fuby as in mother

asked, could

Consolidate €, g, ea, se, ce, ch, ch, dge, ge, o

water, where

Julf as in bottle, A/ and /d/ as in mixed and drilled

oh, their

Jmy oz in comb, /n/ as in knot

people

/n/ as in sign, /rf as in writing

Mr, hrs

fchy/ oz i hatdhing, /zh/ as in freasure, television, colloge

looked, colled

Consolidate le, ed, mb, kn

asked, could

Consolidate gn, wr, tch, s, si, ge

water, where

Jfch+u/ as in picture, /if os in pyramid

who, ogain

/s as in scissors and whistle

thought, through

Sof as in watch, fshy as in stotion

many, laughed

Jshy' as in musician and percussicn

because, any

Consolidate tura, v, sc, st

eyes, frisnds

Consolidate [w)a, Hi, ci, ssi

once, please

*NB: Week 1 is the first full week all pupils are in school this is usually week 2 of the Autumn Term




Year Two

Scope and sequence

Phoneme/grapheme correspondence Cursive handwriting focus

faif ai, ay, a-e, a, eigh, ei, ea, ey c,a,d, 590

fea/ e, a-8, ie, ea, v, oy, @ gqu f 1t h

figh! igh, i, i-e, ie, y b, k,r,n,m

Jfonf oa, o-a, ow, o8, o AT

homaophoneas and near-homophones v, W, N, I, 8

suffines O, [, &, ¥, W, X

Sod w,owh L, ph c,a,d, 590

long oo/ oo, u-e, ou, ue, ew qu. LIt h

fy+oof u, u-e, ve, ew b, k. r, n, m

short foo/ oo, u, oul  Jar/ ar, a, a Polsfeuy

possessive apostrophes VW, H, I, 8

suffines O, F, P&, ¥, W, X

Jor/ or, au, aw, al, ar, a c,a,d, 590

Jer/ our, ore, sor, augh gqu f 1t h

Sur/ ur, er, ir, aar, or b, k,r,n,m

Jouf ou, ow  Sfoif oi, oy AT

contractions v, W, X, I8

suffines O, F, P&, ¥, W, X

Jeer/ aar, aer, era c,a.d, 5 g0

fairf air, are, ear, are gqu f 1t h

/s s, 88, €, se, ce, sc, st b, k,r,n,m

A i g, dae, ge Polyjeuy

homophonas and near-homophones v, W, N, I, 8

SU‘”iIE‘S O, I, Né, v, W, X

At ed Jdf d, dd, ed c,a,d, 590

/i n, e kn, gn Smd m, mm, mb qu. LIt h

ek, ok, ch fof e ower b, k, rn, m
, CK, , L, }

AL Fulf e, il al, el Poiyjeuey

possessive apostrophes/suffives v, W, N, I, 8

SU‘”iIE‘S O, I, Né, v, W, X

A,y Sof o, [wa qula c,a,d, 590

fafe, ea [fih/s, =i, ge gqu f 1t h

fehf eh, tch  feh+u/ ture b, k, rn,m

fgh/ sh, eh, ti, ci, ssi AT

contractions/suffives v, W, N, I, 8

EU”iIE‘S O, I, e, v, W, X

*NB: Week 1 is the first full week all pupils are in school this is usually week 2 of the Autumn Term




Appendix 5

=

Map of Progression in Word Reading

EYFS

Year 1

Year 2

Year 3 | Year 4

Year 5 | Year 6

Say a sound for
each letter in the
alphabet and at
least 10 digraphs

Read words
consistent with
their phonic
knowledge by
sound-blanding

Read aloud simple
sentences and
books that are
consistent with
their phonic
knowledge,
including some
common exception
waords.

Apply phonic knowledge and skills
as the route to decode words

Respond speedily with the correct
sound to graphemes (letters or
groups of letters) for all 40+
phonemes, including, where
applicable, alternative sounds for
graphemes

Read accurately by blending
sounds in unfamiliar words
containing GPCs that have bean
taught

Read common exception words,
noting unusual correspondences
between spelling and sound and
where these occur in the word

Read words containing

taught GPCs and —s, —es, —ipg, —
ed, —er and —g5t endings

read other words of more than one
syllable that contain taught GPCs

Read words with contractions [for
example, I'm, T, we'll], and
understand that the apostrophe
represents the omitted letter(s)

Read books aloud, accurately, that
are consistent with their
developing phonic knowledge and
that do not require them to use
other strategies to work out words

Reread these books to build up
their fluency and confidence in
waord reading

Continue to apply phonic
knowledge and skills as the route
to decode words until automatic
decoding has become embedded
and reading is fluent

Read accurately by blending the
spunds in words that contain the
graphemes taught so far,
espedally recognising alternative
spunds for graphemes

Read accurately words of two or
maore syllables that contain the
same graphemes as above

read words containing common
suffixes

Read further comman exception
words, noting unusual
correspondences between spelling
and sound and where these occur
in the word

Fead most words quickly and
accurately, without overt sounding
and blending, when they have
been frequently encountered

Read aloud books dosely matched
to their improving phonic
knowledge, sounding out
unfamiliar words

accurately, automatically and
without undue hesitation

Reread these books to build up
their fluency and confidence in
waord reading

Apply their growing knowledge of root words,
prefices and suffixes (etymology and morphology)
both to read aloud and to understand the meaning of
new words they meet

Read further exception words, noting the unusual
correspondences between spelling and sound, and
where these ocour in the word

Apply their growing knowledge of root words, prefixes
and suffixes (morphology and etymology) both to read
aloud and to understand the meaning of new words that
they mest




Appendix 6

2l Ix

Map of Progression in Comprehension Skills

Autumn / Spring / Summer — Highlighted first time introduce key sk

Year 2 Year 3 Year 4

Understanding
and correcting
inaccuracies

To show
understanding by
drawing on what they
already know or on

badkground
information and

by the teacher,

To check that the tesd
mzkes sense to them
as they read and to
correct inaccurate
reading.

Reading for
Pleasure

Listening to
and
discussing
texts

To participata in To recognise, listen to and To read a wide range of
discussion about discuss a wide range of fichon, genres, identifying the
bocks, poams and poetry, plays, non-fiction and i i characteristics of texdt
other works that are referance books or textbooks, i types (such as the us=e of
read to them {at a the first parson in writing
level beyond at which diaries and
independently) and differences bebween tesdt
those that they can
read for themselves,
explaining their
understanding and
expressing their views.

Poetry and
Performance

T us2 intonaton,
rhythrm and
phrasing to make
the meaning clear
o others.

To dew&lup
preference for
forms of

SXPrEssion.

To continue to build
up a repertoire of
poems leamt by heart,
appraciating these and
reciting some with
appropriate intonation
to make the meaning
clear.

To begin to recognise different
forms of poetry [e.g.. free
verse or narrative postry)




]_J

Map of Progression in Comprehension Skills
Autumn / Sprng / Ssummer — Highlighted first time introduce key skill.

Year 2

Year 3

Year 4

Vo-c:a bulary

Pause when reading to
check their
undarstanding and,
where necessary, re-
read to gain
undarstanding.

Guess possible meanings of
unfamiliar words using the

Start to look at root words —
for known suffiees,

I nference

mizking a guess about
something the text

diractly.

Ko we use our own
exparience to infer,

Use knowdedge of
other facks to infer.

dialogue in texds that give
clues to feclings.

Quiote evidence in text
to justify inference.

Understand evidence
about feelings and
motives have to be
weighed up to get a
big pichure.

Basa predicions on
farcts stated and idaas
implied in short extract
of text.

Explain their pradiction
clearly referring to
et

explanations of word
miezanings that fit with the
context of the tesdt.

Check the plausibility and
acouracy of their guess at
weord,

Make a hypothesis about
something and support by
evidenca,

Use evidence from o
places in a book to show
hows feelings or character
change.




Map of Progression in Comprehension Skills

Autumn / Spring / Summer — Highlighted first time introduce key =kill.

Year 2

Year 3

Year 4

Explain

author's
choices

Explain why they like a
word,

Kmvow authors choose to give
us clues through texd,

Start to idantify
figurative language -
induding use of simila
and metaphor,
Begin to discuss
purpose and impact.

Retrie'.ral

Use charts or diagrams,

Point to evidence in text to
justify answer.

Refar to details and
eamples in 2 bed as
evidence.

Paraphrase as well as
quoting from a text as
evidence,

Sormae

Start to identify the
relationship batweaen
different parts of the
tendt,

Retell main points of a story in
sequence.

drawing on a larger section of
tendt.

Justify why they have
indluded specific

information in & summany.

summarised events to their
predictions of what might

hai.

Whean summnarising a character,




Appendix 7

EYFS Individual progress tracker

Pupil name:

Suggested assessment schedule

Autumn Lettar-sounds

Recognises, says and identifies s, a, 1, i, p, n, m, d, g, 0, ¢, k

Reception/P1

term 1 Blending

Can orally blend waords

Segmenfing

Can orally segment words with support

‘Within 2 weeks of start of year

[or ot any point for new stariers)

Boseline Assessment

Letter formaticn

Begins to form letters comecily with support

End of Autumn 1st Holf-Term

Reception End of Half-Term 1 Assessment

Lettar-sounds

Recognises, says and identifies ck, e, u, r h, b, £, f, 1, 1I, 55

Blending

Can blend simple words using known letter-sounds
Reads Pink Rocket Phonics® books

End of Autumn Znd Half-Term

Recaption End of Half-Term 2 Assessmant
and/or
Pupil Proctice Booklet | Assessment A and/or B

Segmenfing

Can segment simple words with support

End of Spring 1st Holf-Term:

Reception End of Half-Term 3 Assessment

Letter formation

Forms most taught letters comectly
Which letters need further proctice?

Spring term 1 Lettar-sounds

Recognises, says and identifies j, v, w, x, ¥, z, 2z, qu

End of Spring 2nd Half-Term

Recaption End of Half-Term 4 Assessmant
and/or
Pupil Practice Booklet 2 Assessment A and/or B

Blending

Can blend simple words using known lefter-sounds
Reads Fink/Red Rocket Phonics* books

End of Summer 1st Half-Term

Recaption End of Half-Term 5 Assessmant

Segmenfing

Can segment simple words with suppaort

Lettar farmaticn

Forms most taught lettars comectly
‘Which letiers need further proctice?

End of Summer 2nd Half-Term

Recaption End of Half-Term & Assessmant
and/or
Pupil Practice Booklet 3 Assessment A and/or B

Spring ferm 2 | Lefter-sounds

Recognises, says and identifies ch, sh, th, ng, ai, ee, igh,

0dQ, 00, 00

Blending

Can read words with different structures, a.g. CCVC,
CVICC, COVCC
Reads Red Racket Phonics* books

Baseline Assessment guidance

Segmenfing

Can segment and write simple words

Letter-sounds for
reading

Ask the child to lock at each grapheme and say the sound. You can peint undemeath to
help them focus.

Letter formaticn

Forms most taught letters comectly
Which letters need further proctice?

©Oral blending

Ask the child to listen os you soy the sounds and to tell you the whole word.
Adult says / Can the child tell you ‘top'?
Adult says Con the child tell you “hond’?

Lettar-sounds

Recognises, says and identifies ar, or, ur, ow, i, sor, air,
ure, ar

Oral segmenting

Ask the child to listen os you say the whole word and fo fell you the sounds all through
the word.

Adult says “cot”. Can the dhild tell you /|
Adult says ‘jump’. Can the child tell you

s seporate sounds?
J/ as separate sounds?

Blending

Can read words with odjocent consonants
Reads Red/Yellow Rocket Phonics* books

Word reading

Paint to each word and ask the child to read it. The child should recd independently but
you can remind them to socund out aloud and blend if it helps tham.

Segmenting

Can segment and write simple words

Lettar farmaticn

Forms letters correct 4

Lettar-sounds

Recognises, soys and identifies wh, ph, ay, o-&, 0, e, ig, e

Letter formation

Ask the child to write each letier of the alphabet in both lower-case and upper-cose

as you dictate it to them. Give the child paper and a pencil rather than using a mini
whiteboard) so you con observe their pencil hold and pressure used while they write.
Diciote the letter name and sound so the child is clear about the shope you are asking
for. You could sing the alphobet together first too, os this will help to prompt their recall
of the shapes. Record by ficking letters successfully formed in the chart.

Blending

Reads Yellow Rocket Phonics books
Reads Yellow/Blue Target Practice reading books

Word segmenting

Dictate each word and ask the child fo write them onto a piece of poper. Record by
ficking words successfully spelled in the chart.

Segmenfing

‘Writes simple senfences

Letter formaticn

Forms latters corractly; sits letiers on writing line

Sentence reading

Ask the child fo reod eoch sentence.
Ask o simple question ofier each sentence read fo check understonding. For example:
Wha hod o mop? What happened fo the brown box? Where is the donce?

Sentence writing

*refers 1o bath Torget Proctice reoding books and Rocket Phonics Reoders

Dictote each sentence and ask the child to write them onto a piece of paper. Record any
parficular chservations by annototing onto the sheat.




Year One

Individual progress tracker

Pupil name:

Auturan termm |

Letter-sounds

Recognises, soys and identifies i, i-e, ie, y, o—e, ow, oe, o, y, 8y

Blending

Reads Blue Target Pracfice reading books

Reads Yellow and Yellow Plus Rocket Phonics books

Suggested assessment schedule

Segmenting

Writes simple sentences, spelling some words comrectly and others
phonically plausibly

Year 1 /P2

Letter Formation

Forms letters correctly and confidently

Letier-sounds

Recognises, soys ond identifies u, u, v-e, u—8, ve, ve, ew, ew, er, i,
ou, oy

Within 2 weeks of start of year [or ot
any paint for new starters)

Baseline Assessment

Blending

Reads Green Target Proctice reading books
Reads Blue Rocket Phonics books

End of Autumn 15t Half-Term

¥1 End of Half-Term 1 assessment

Segmenting

Wites simple sentences, spelling some words comrectly and ofhers
phonically plausibly

Latter farmation

Forms latters correctly and confidently

Letter-saunds

Recognises, says and idenfifies au, aw, ou, ou, oul, o, al, ear, or,
sar, ere, are, ear, ere, al, our, ore, oor, augh

Ernd of Autumn 2nd Half-Term

¥1 End of Half-Term 2 assessment

and/or

Pupil Practice Booklet 1 Assessment A and/or B
and/or

Phonics Sereaning Check Paper 1

Blending

Reads Green Target Practice reading books

Reads Blue Rocket Phonics books

End of Spring 15t Half-Term

¥1 End of Half-Term 3 Assessmant

Segmenting

Writes simple senfences, spelling some words comectly and others
phonically plausibly

Letter formation

Forms letters correctly and confidently

Lefier-sounds

Recognises, says and identifies c, g, ea, se, ce, ch, ch, dge, ge, o

End of Spring 2nd Hall-Term

¥1 End of Half-Term 4 assessment

and/or

Pupil Practice Booklet 2 Assessment A and/or B
and/or

Phonics Screening Check Paper 2

Blending

Reads Orange Target Proctice reading books
Reads Green Rocket Phonics books

Segmenting

Writes simple seniences, spelling some words comectly and others
phonically plausibly

Erd of Summer 15t Half-Term

¥1 End of Half Term 5 Assessmant
and/or
Phonics Screening Check Paper 3

Letier formation

Forms letters comrectly and confidently

Letter-sounds

Recognises, says and idenfifies le, ed, ed, mb, kn, gn, wr, tch, s,
si, ge

End of Summer 2nd Hall-Term

¥1 End of Half-Term & Assessmant
and/or
Pupil Practice Booklet 3 Assessment A and/or B

Blending

Reads Orange Torget Proctice reading books
Reads Green Rocket Phonics books

Segmenting

Writes simple sentences, spelling some words comrectly and others
phonically plausibly

Letter farmation

Forms latters correctly and confidently

Letier-sounds

Recognises, says ond identifies ture, y, sc, st, a, fi, di, ssi

Blending

Reads Orange Torget Prodfice reading books
Reads Green/Orange Rocket Phonics books

Segmenting

Writes simple sentences, spelling some words comectly and others
phonically plausibly

Letter farmation

Forms latters correctly and confidently




Year Two

Individual progress tracker

Pupil name:

Suggested assessment schedule

Year 2 / P3

Autumn term |

Letter-sounds

Recognises, says and identifies multiple grapheme alternatives for
the sounds /aif, /ee/, /igh/ and /oa/

Blending

Reads Orange/Turquoise Reading Planef books

Segmanting

Writes simple sentences dictated by the teacher with most words
spelled comracily

End of Autumn 1st Half-Term

¥2 End of Half-Term 1 assessment
and/or
Pupil Practice Booklet 7 Assessment A and/or B

Handwriting

Begins fo form and use diagonal and horizontal strokes te join
lettars

Letter-sounds

Recognises, says and identifies multiple grapheme alternatives for
the sounds /w/, /f/, leng /on/, /y+oa/, shert foo/ and /ar/

End of Autumn 2nd Half-Term

¥2 End of Half-Term 2 assessment
and/or
Pupil Practice Booklet 8 Assessment A and/or B

Blending

Reads Turquoise/Purple Reading Planet books

Segmenting

Writes simple sentences diciated by the teacher with most words
spelled comrecily

End of Spring 1st Half-Term

Y2 End of Half-Term 3 assessment
and/or
Pupil Practice Booklet 9 Assessment A and/or B

Heandwriting

Begins to form and use diagonal and horizontal strokes to join
letters

Spring term |

Letter-sounds

Recognises, soys and identifies multiple grapheme alternatives for
the sounds for/, fur/, fou! and foif

End of Spring 2nd Half-Term

¥2 End of Half-Term 4 assessment
and/or
Pupil Practice Booklet 10 Assessment A and/or B

Blending

Reads Purple Reading Planet books

Segmenting

Writes simple sentences dictated by the teacher with most words
spelled corracily

Heandwriting

Uses cursive handwrifing with increasing accuracy and confidence

End of Summer 1st Half-Term

Y2 End of Half-Term 5 assessment
and/or
Pupil Practice Booklet 11 Assessment A and/or B

Letter-sounds

Recognises, says and identifies multiple grapheme alternatives for

the sounds Jeer/, /air/, /s/ and /i/

Blending

Reads Gold Reading Planet books

Segmanting

Writes simple sentences diclated by the teacher with most words
spelled comectly

End of Summer 2nd Half-Term

¥2 End of Half-Term & assessment
and/or
Pupil Practice Booklet 12 Assessment A and/or B

Handwriting

Uses cursive handwriting with increasing aceuracy and confidence

Summer term |

Letter-sounds

Recognises, says and identifies multiple grapheme alternatives for
the sounds M/, /d/, /n/, /m/, J&/, I/, N and ful/

Blending

Reads Gold/White Reading Plonet books

Segmanting

Writes simple sentences dictated by the teacher with most words
spelled cormracily

Handwriting

Uses cursive handwriting correctly and confidently

Letter-sounds

Recognises, says and identifies multiple grapheme alternatives for

the saunds i/, faf, /e/, f2h/, fchf, feh+uf and /shf

Blending

Reads White Reading Planet books

Segmenting

Wirites simple sentences diciated by the teacher with most words
spelled comrecily

Handwriting

Uses cursive handwriting correctly and confidently




Appendix 8 Sample Individual Formative Assessment Sheets Reading Key Stage Two

Individual Reading Record Name Individual Readi
Pick one objective (a, b, ¢, d, e, f, g, h) as a focus for each read

Record Name - . Individual Reading Record

Pick one objective (a, b, ¢, d, e, f, g, h) as a focus for each read Pick one objective (a, b, c, d, e, f, g, h, i, ]) as a focus for each read

Use one or two questions that match the contents of the book

Use one or two questions that match the contents of the book

Use one or two questions that match the contents of the book

Tick Book Band

Tt B
m-ﬁaxn 2 i x

sete
NOLLEIITN | ZsT W

sz aw AL

SelsE WA

oty pvia | s i

£ekr9 WAL

Reading objectives:

Year 3 & 4

‘ Reading prompts

Tick Book Band

Rl R
M lanll i i
"

Far
NORIAIONY | zasE wvd

s WA

SelrE WA

ot A 9eisS HVIA

£ WAL

Reading objectives:

Year 3 & 4

Reading prompts

Tick Book Band

B
MIsa:I] i i

Fatr
NOLLAIOIN | ZarE MEIA

el W RA

AT ML

Sdey WL

S5 WAL ekr9 HWIA

Reading objectives:

Year 3/4

‘ Reading prompts

Working towards the expected
standard:

The pupil zan:
o Use phoic knowledge to decode
quickly and occurately

. Apply growing knowledge of root
words ond prefixes (in-, im-, il-ir-,
dis-, mis-, un-, re-, sub-_ inter-,
super-, anti- and auta)

Apply growing knowledge of root
words and suffixes {-ation, -ly, -ous,
-ture, -sure, -sion, -tion, -ssion and
cian)

. Read some ¥3/Y4 comman exception
words

In a book closely matched to the 6PCs
as above, the pupil can:

Begin to use appropriate intonation
and volume

In discussion with the teacher, the

pupil can:
. Recognise different text features

Discuss authors choice of words and
phrases for effect

Make inferences cbout characters
feelings, thoughts and motives

Text:
Date:

Text:
Date:
Comment

Text:
Date:
Comment:

Text:
Date:
Comment:

QuesTions To ask the child_.

L How is the character
feeling? How do you krow?

Why did the author use
‘That word?

What type of storyis
this?

What words create the
maood?

Haw is the fext
arganised?

Canyou find pawertul
adjectives?

Can'you think of another
story with a similar plot?

What dees thot word
mean?

What do the pictures /
diagrams / labels add?

Working at the expected standard;

The pupil can;

o Read fluently, decoding longer words
with support, testing out different
pronunciations

. Apply growing knowledge of root
words and prefixes (in-, im-, ilzic-,
dis-, mis-, un-, re-, sub-, inter-,
super-, anti- and auta)

Apply growing knowledge of root
words and suffixes (-ation, -ly, -ous,
-ture, -sure, -sion, -tion, -ssion and
cian)

. Read most ¥3/¥4 commen exception
words

In age appropriate texts, the pupil
can;

€. Read with an awareness of the
audience

Reod texts with different
structures and purpose.

In discussions, the pupil can:

g. Moake inferences based on what is
beirg =aid and done about characters
feelings and make predictions

Retrigve and record o range of
information using text features

Text:
Date:
Comment

Text:
Date:
Comment:

Text:
Date:
Comment:

Questions fo ask_.

1. How is the character
feeling? How do you krow?

Why did the author use
‘that word?

Wht type of story is
this?

What words create the
maod?

How is the text
arganised?

Canyou find powerful
adjectives?

Canyou thirk of another
story with a similar plot?

What does that word

mean?

What do the pictures /
diagrams / labels add?

Waorking a1 greater depth'

The pupil con*

a. Read fluently, decading longer words
with support, testing out different
pronuncigtions

b.  Apply growing knoaledge of roct wonds
and prefixes (in-. im-. il- ir-. dis-. mis-.
un-, re-, sub-, inter-, super-, anfi- and
auto)

. Apply growing knowledge of root words
and suffixes (-ation, -y, -cus, <fure, -
sure, -sion, -tien, -ssion and cian)

d. Read all Y3/¥4 common exception words

& Understard the mearing of new words
using corfext clues

In age oppropriate texts, the pupil can'
. Read with an awareness of the audience

g. Read texts with different structures
and purpose.

In discussion about a book they have read

independently, the pupil can

h.  Make inferences based on what is being
said ard done and justify opinions and
predictions with evidence from the fext

i. Retrieve and record a range of
information usirg text features

j- Make comparisans to other books they
have read

1

Text:
Date:
Comment

Text:
Date:
Comment:

Text:
Date:
Comment:

10.

Questions to ask_.

What has happened so far?

Wheat words create the
maod?

. Haow do you know that

character is feelirg..?

. Can you thirk of arather

story with a similar plot?

. What questions would you

ask the choracters?

. Whet does that word

mean?

. What do the pictures /

dingrams / labels add?
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Appendix 11

Phonics glossary

You wan't find unnecessary amounts of terminology in Rocket Phonics, but it's
gr_mr_}d tar your professional developmant to know these phonics-related terms:

adjocent consenants

Two [or three) consanant letters representing twe [or three) sounds, e.g. tw, sir, bl
(Alse known as a consenant cluster or blend.]

blending

The process of using phonics for reading. Children identify and blend the phonemes
in arder fo hear and say [discern) o whole word. (Also known as decoding or
synthesising.)

The English Alphabetic Code is the comrelation between the sounds of speech and
the individual letters ar greups of letters used te represent those seunds in print.
A ‘piece of code' refers to a letter-sound cerrespondence er grapheme-phoname
comaspondence.

commaon exception

word (CEW)

A high frequency waord with an unusual letter-sound correspondence, e.g. one, their,
because. These words are taught by decoding the familiar part and pointing out the
vnusual part.

censenant digraph

Two consenant letters which represent one sound.

CVC, COVC, CCVCC

These represent the consonant and vowel seunds in werd structures. For example,
CVC word = h-e-n, b-oa-t ar ch-i-p.

decoading

See blending

digraph

Two letters which together represent one seund, e.g. ai, ea, mb. There are different
types of digraph — vowel, consenant and split.

encoding

See segmenting

grapheme

A letter or group of letlers representing one sound (pheneme).

pheneme

The smallest unit ef seund in a word. Represented in print using slash marks, e.g. fa/.

quadgraph

Four letters which together represent one sound, e.g. eigh, ough.

schwa

An unstressed syllable. It is commen for people to pronounce various graphemes as
an fuh/ seund in natural speech.

segmenting

The process of using phonics for spelling and writing. Children listen to the whole
waord and break it dewn inte consfituent phanemes, choosing the ceresponding
grapheme to represent each phoneme. For example, 'lunch’ can be segmented as
I-u-n-ch. |Alse knewn as enceding.)

split digraph

Two letters, which work as a pair o represent ene sound, but are separated within the
word, e.g. a—e in cake; a—e in note.

synthesising

See blending

trigraph

Three letters which together represent ane sound, e.g. igh, eer.

vowel digraph

A digraph in which al least one of the letters is a vowel, e.g. ee, oi, or.
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